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“The effort, it seems to me, is: if you can examine and face your life, you can discover the terms with which you are connected to other lives, and they can discover, too, the terms with which they are connected to other people”
James Baldwin, The Last Interview: and Other Conversations

Cue Forward by Beyoncé


The hardest part in reconciling a state of heartbreak or loss is the inevitable point in which time pushes you to let go. The final days of our 360 marked the dethroning of white liberal ideologies that has preserved and moved us to a state of political correctness that does not propel us to any concrete social reform. It has also provoked the most frustration from students within the 360. This is a paper dedicated to teasing out the tensions I witnessed throughout this semester. An authoritative position does not give one the ability to transcend their racial identity. Regardless of the work committed by Black professors, they will still be a Black body in need of regulation. Bodies that need to be confined to restrictive social norms, or with the policing of our speech. Whereas a white professor may assume they are privy to completing a mastery in cultural studies without exploring its ethical complexities, nor take the time to dissolve any guilt to create a productive, action driven space for change. Dr. John Champagne, professor of English at Penn State University claims, “that while “power ‘produces’ the subject, it also produces the conditions for the possibility of resistance” (John Champagne, The ethics of transgression: Crticism and cultural marginality 1993). In response hooks says, “Colonization made of us the colonized- participants in daily rituals of power where we, in strict sadomasochistic fashion, find pleasure in ways of being and thinking, ways of looking at the world that reinforce and maintain our positions as the dominated” (hooks Yearning: Race, gender and cultural politics 1990.p.155). Whiteness affected our ability to transcend the Black-white binary we sought to dismantle within our exhibition, and is therefore the most important factor to critique when discussing representations of Blackness. Whiteness would be nothing without Blackness and vice versa. The hidden curriculum of the institution is, and has always been a transmittance of the dominant group’s values, language and cultures (hooks, 1994 Outlaw Culture: Resisting Representation. New York: Routledge) that is informed by our trained, yet instinctual (based on our context) actions to perpetuate an Anti-Black, white supremacist framework. White supremacy’s role in Anti-Black racism has proven to be an inseparable force within our lives. Our English and Education courses danced around the idea of Anti-Black racism; the lack of context to the othering of Black bodies within either canon only proved our “natural” state to be one of Anti-Black racism which need not be introduced in “liberal” spaces.  The white liberal framework I am referring to can be described as one who seeks to create a world where the Constitution’s claim that “All men were created equal” can be achieved. Freelance writer, Tiffanie Drayton asserts, 

“Liberalism” allows Whites to maintain a sense of self-righteousness; to claim higher moral ground and standing, which breeds arrogance and enables ignorance and inaction against deeper issues. When juxtaposed with a conservative, gun-toting, “nigger” hating, religiously-obsessed, White populous, it is easy to understand why White liberalism seems so miraculously progressive. However, both ideologies often merely exist on a spectrum of White political and ideological supremacy. A supremacy infrequently fought against or even acknowledged by most Whites, despite their “political alignment.”[footnoteRef:1] [1:  Drayton, Tiffanie. 2016. "How White Liberalism Failed Me As A Black Woman". Clutch Magazine. Accessed December 12 2016. http://www.clutchmagonline.com/2016/07/how-white-liberalism-failed-me-as-a-black-woman/.
] 


Our final class revealed that the work we committed ourselves to doing was laced with the supremacy we had intended to remove. The lack of recognition to this violence did not remove ourselves from exhibiting racist behaviors, nor did the utilization of Black or brown voices within our contexts. In fact, this strategy did the opposite by reinforcing the utilitarian position of the Black body within the Western context. My educational experience within the 360 showed me that education was a coping mechanism, not a solution. One could reach a level of self-actualization, followed by a plan to preserve a consistent pace for further growth without finding they key to escaping our racist-capitalist driven society. The selfishness of capitalism fuels the inescapable matrix of white supremacy that protects itself with both a class and racially focused hierarchy.
hooks advocates for classrooms built around: the decentering of an authoritative hierarchy between student – teacher, a space that looks to students as active participants in designing a productive learning environments, and the implementation of long term consciousness initiatives that gives students and teachers the opportunity to self-actualize. 

“Teaching is a performative act. And it is that aspect of our work that offers the space for change, invention, spontaneous shifts, that can serve as a catalyst drawing out the unique elements in each classroom. To embrace the performative aspect of teaching we are compelled to engage “audiences,” to consider issues of reciprocity…[calling] everyone to become more engaged, to become more engaged, to become active participants in learning” (hooks, Teaching to Transgress: Education as the practice of freedom, 9)

This is a mutual classroom exchange in a set of learning commitments between professor and students. My motion to transparency in this model would allow for professors to claim a degree of humility in the work they do. This does not mean all mistakes could be forgiven once there is an open acknowledgement of the blunder; instead it is an admittance ideally followed by a commitment to change. For example, when Anne Dalke cancelled class for:

“Last Sunday, in particular despair, anxiety, low energy after election; with many of you still working on your papers I couldn’t imagine that any of us could come to class on Tuesday ready to talk about Americanah; admitted to myself that I lacked the heart, will, energy, capacity to try and facilitate a discussion of that novel; didn’t seem that it was going to be productive to just slog on through”[footnoteRef:2] [2:  "Shifting Into Independent Study: Notes Towards Day 22 (Thurs, Nov. 17)". 2016. Serendip Studio's One World. Accessed December 16 2016. https://serendip.brynmawr.edu/oneworld/poetics-and-politics-race/shifting-independent-study-notes-towards-day-22-thurs-nov-17.
] 


While I agree, the emotional labor asked of us was excessive and intrusive, I would argue that it was asked of the space given our theme. In a class of 20 students (including professors) eight of whom were Black, three non-Black people of color opt-ing into discussions of racial representations there was going to be an eruption of energy. hooks would suggest, “Whenever emotional responses erupt, many of us believe our academic purpose has been diminished. To me this is really a distorted notion of intellectual practice, since underlying assumption is that to be truly intellectual we must be cut off from our emotions” [footnoteRef:3]. We began our semester from a place that utilized our emotional connection to central spaces to our “race” development as discussed in our race journals. Our commitment to dissecting the ways race has bound us to living predestined experiences released the ghosts of our collective closets. We shared a space fueled by personal trauma in the name of education. Some weeks provoked heated discussions that exemplified, “It is that act of speech, of “talking back,” that is no mere gesture of empty words, that is the expression of our movement from object to subject – the liberated voice” (hooks Talking back: Thinking feminist, thinking Black[footnoteRef:4].). Though our class energy deteriorated over the semester as we grew frustrated with each other, who are we to deny our classroom the level of engagement that was not found, nor imagined  in other classrooms. A majority of students came with a surreal level of engagement, met with a lack of energy reciprocated in facilitation. A space fueled by emotions without useful educational theories could not Personally, my frustration came out of a place of a place of disheartened disappointment not anger.  Yet my Black, female identity translated my disappointment to be one of aggressive disdain for authority instead of the latter.  [3:  hooks, bell. 1994. Teaching To Transgress. 1st ed. New York: Routledge.
]  [4:  hooks, bell. 1989. Talking Back. 1st ed. Boston, MA: South End Press.
] 

Despite the progressive interventions made by liberals or liberal institutions there is still a focus on generalized truths that seek to benefit the conscious of the majority without consultation of marginalized groups. Sandra C. McNaught describes education to be, “accomplished through a mixture of myths and fiction presented as facts and entertainment”[footnoteRef:5]. Furthermore, education is a tool to professionalize those who enter. Higher education, specifically liberal arts colleges are spaces designed to focus on curriculum that does not lead to vocational professions. There is a higher level of scholarship and commitment to wonder/research prescribed to the liberal arts environment. Bryn Mawr College is an example of a liberal arts centered academic environment whose agenda is to teach classical approaches within the offered disciplines. The English, Education and History of Art departments are constructed to provide lenses with which to construct conclusive positions to questions that arise. Conclusions are made after four years of developing a critical eye within the needs of the disciplines; be it through literature, visual culture or understanding critical social theories to develop strategies for the classroom. The irony of racist behavior to occur within a cluster of courses dedicated “to unpack how meaning is made from representations of race—from artifacts in an anthropological context, to representations in literature, to how people teach and learn” is painfully comical[footnoteRef:6]. Especially when placed in the context of the courses we involved ourselves with. The disciplines express a commitment to individual investigation into what the canons argue to be true. To highlight the hidden curriculum of our spaces, we called more attention to the “other” without efforts of inclusion beyond one of a utilitarian purpose to our classroom. [5:  McNaught, Sandra. 1996. "Alterity/Identity: A Postcolonial Critique Of Educational Policies And Practices In The United States". Doctoral, University of Miami.
]  [6:  I am citing comedy as a coping mechanism.] 

An adoption of the engaged pedagogy hooks suggests couldn’t save us from the blow ups which occurred over the course of the semester. From my observations, our classroom was not prepared to commit to such a high level of emotional commitment that looked to develop ways to coexist. Coexistence does not deprioritize the need for critical inquiry. Coexistence is a motion to developing ways to manage a space where all participants commit to holding space for each other’s trauma/ghosts and development. It is regrettably the fault of both the professors and students for not supporting each other. Egos, suspicions, impatience, distrust and anxieties pushed us all over the edge of our comfort zones. Breathe deeply. Hydrate. Do what is needed to recover the energy expended this semester. 
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